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Two surveys of the 51 faculty nembers and the 427 
students of Harcum Junior College, made to ascertain their values and 
perceptions as indicated on the Rokeach Value Survey and The staff 
Sxirvey (faculty only) , were made and results are compared »»ith those 
of the faculties and students of three California public comziunity 
colleges. The results showed: (1) of the 18 ROkeach modes of conduct, 
all faculties ranked "Honest" and "Responsible" highest, and all 
students ranked "Honest" and "Loving" highest; (2) On the 18 Rokeach 
terminal conduct modes, all faculties valued most "Sense of 
Accomplishn^nt," "Self-respect," "Freedom," and "Inner Harmony"; all 
students ranked as their top four "Happiness," "Mature Love," 
"Freedom," and "Comfortable Life." Thus, the faculties and students 
reflected a self -orientation in their answers; (3) On The staff 
Study, replies showed that all faculties shared a somewhat 
traditional approach to teaching; on qualities most desirable for 
students to gain, all rated at top "The Ability to Evsauate" and 
rated lowest "Sensitivity to a World of Beauty," and "A Sense of 
Social consciousness" was the penultimate item. As to skills, 
knowledge, and attitudes the junior college should help students to 
acquire, the only shared ranking was "Preparation for Further Formal 
Education"; the Harcum faculty priority was upon self and personal 
achievement goals, and the non-Harcum faculty placed priority upon 
learning mastery and understanding; and (4) Both types of faculties 
showed a substantial matching in ranking patterns on a self-evaluated 
comparison with other junior college teachers, selecting the same top 
four traits: knowledge of institutional practices, accepting junior 
college philosophy, understanding the philosophy, and ability to 
teach. (DB) 
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Two-year College Faculties;- Their Values and Perceptions 



o 



ERIC 



Leaders of the two-year coU^ movement maintain diat the educational 
effectiveness of a college depends, in primary measure, upon the sustained support 
of the facul^. And so it follows, that it is of significant importance to ascertain MAat 
sudi faculties value, since these. value judgments affect the coU^-related roles 
vdiich they assume • 

In the Spring of 1972 an anoi^mous questionnaire survey was conducted amcH^ the 
51 faculty members of Harcum Junior College, a private, independent, two-year college 
for women located in Bryn Mawr, Pennsylvania; - die survey's purpose - to ascertain 
their values and perceptions, as compared witii those of some 238 other faculty personnel 
staffing tibree diverse, southern California, tax*supp6rted community colleges. 

These parallel surveys examined the self-evaluated 'personality* of some 289 
educators, as reflected in their value judgments; - viewpoints of their institutims; - and 
their roles in their collegiate environments. The two instruments employed were 
Rokeacfa's Value Survey, and items selected from The Staff Survey, an instrument 
developed by Drs • Ccrfieu and Brawer of die ERIC Junior College Cleariqg house at UCLA. 

Likenesses and contrasts were examined - the values and perceptions of these 
faculties who were affiliated with four diversified two-year colleges; including, urban, 
suburban, and rural schools; private-independent, and public-tax-supported i^|^|g^gp^ 
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eventually residential versus day-commuter students only; all -female versus co-ed; and 
enrollments from 600 to 2700 . 

Hiese educators were requested to identify each mode of conduct v^ich they 
personally valued as a desirable mode, from among 18 which Rokeach identifies as 
'professional' values . These included - ali^abetically: Ambitious^ Broadminded; 
Capable, Cheerful, Courageous, Forgiving, Helpful, Honest, Imaginative, Independent, 
Intellectual, Logical, Loving, Obedient, Polite, Responsible and Self -Controlled. 

The relative importance they attached to these values, as reflected by frequency 
of selection, revealed a cluster of two professional modes of conduct among their top 3- 
ranked values, shared by both the Harcum group (i.e . the private independent school), 
and the other three diverse, communitj^ schools. These modes were: 'Honest" 
(described by Rokeach as sincere, tnithfur) - and the conduct mode termed "Responsible , 
(described as "dependable, reliable"). 

At the bottom -end of their respective values totem-poles, another cluster of two 
modes were de-valued into the bottom -3 -ranked preferences. These weBi,: "Obedient" 
(defiued by Rokeach as "dutiful, respectful), whidi the faculties at both the public and 
private supported schools ranked nito least-valued position - and the conduct m«de. 
termed "Clean" - defined as "neat, tidy/* 

AsBrawer observed in her rescardi, which was reported in 1971 in the ERIC 
Monograph Series No. 11 entitled - "Values and Generation Gap: Junior College Freshmen" 
and as this survey also revealed - the particular rank-ordering by these faculties suggests 
a strong preference for what some would characterize as the Protestant Ethic. The Honest , 
Responsible , Helpful , and Capable persons, all suggest individuals dedicated to their work 
and to the idea of a fair day's work for value received. 



I leave to your speculation why the faculties at both the private and public 
institutions valued what might be termed the Boy Scout Cluster of Obedient, Clean, 
Courteous, and Pdlite at the bottom of their value preferences . 

T~ — . 

In tiie middle range of their preference schedules (i.e . other than the top-3 
or bottom-3 selections) considerable variation in preference patterns was evident 
between the Harcum and non-Harcum groups. For example, among a majority of the 
18 items (10 to be precise) - there are sizeable differences as rank-ordered fciy the 
Harcum and non-Harcum groups, ranging from 3 through 11 . 

Therefore, with the exception of two clusters at the'niost'and least'extremes • 
the middle range, embracing 14 of these 18 values - reflects contrasts, rather than 
similarities . In short - the value dioiccs made by these public and private institution 
faculties might be characterized as: - in the extremes they are similar - in the mean 
they differ. 

The second set of conduct modes which they were again requested to individually 
identify as desirable conduct modes which they personally valued, included 18 additional 
characteristics which Rokeacli identifies as "terminar* or ''desired end-states of 
existence/' Here too, tliei-e was a two-item cluster among their top-3 -rankings, shared 
by both tlie Harcum and non-Harcum faculties. These are Sense of Accomplishment and 
Self-respect . Tlie other two values included w^re Freedom and Inner Harmony . ' 

Among the combined community college faculties, the top-8 terminal values 
seleaed are clearly self- oriented in nature: tliey were - Self-respect; Sense of 
Accomplishment; Freedom; Inner Harmony: Family Security; Wisdom; Happiness; 



and Mature Love . With one minor exception (True Friendship) , among the Harcum 
faculty, the very same eight values were selected as their top-S desired modes of 
conduct . 

It therefore appears reasonable to suggest that among tliese 18 pre-selected 
terminal values, botli the Harcum and non-Harcum faculties appear more concerned 
with self tlian with either esthetic or community-socially oriented values. Certainly 
the top-3 selections of both groups clearly suggests that they place higher priority 
upon concern for their personal lives, - taking precedence over social concerns. In 
short, the subjects appear to be self-contained, looking at tlieir personal life's 
accomplishment as its own end, rather than as making the world a better place, 

A striking fact whidi applies equally to the community and junior college 
faculties is tlieir evident 'rejection* of several values traditionally associated with 
teaching. These included: World at Peace: Equalit)^ World of Beauty and National 
Security - all of which are well-dc)wn in tlieir preference rankings among Rokeach js 
18 terminal values. IZvcii tlic characteristic titled Wisdom ranked only sixth for the 
non-Harcum group and tentli for the Harcum population. 

« * V -t jU J": 'fi ^ * V * 9|c 

Turning from the seli-evaluaied |)ex-sonality profiles offered by these faculties, 
the second major area of inquiry addressed itself to the question - *Tiow do staff members 
view the two-year college environment and tlieir roles in it?" 

Gillie, at Penn State University, in Report No. 13 from the Center for the Study 
of Higher Education, observed that human lx?ings, as social animals, experience distinct 
discomfort when they feel they are doing something they should not - or are not doing 



something they feel they should . In examining the mileau of the 2-year college faculty 
member, it would appear that the ''shoulds and should-nots** are influenced by four 
major forces: 

First - his F>erceptions of the goals of his institution. 

Second - his perceptions of the implications of the behaviors and attitudes of those 
faculty members with whom he associates daily, 

TTiird - his perceptions of the behaviors and attitudes characteristic of members 
of his ^reference* group (such being any group with which a person psychologically identifies 
himself), and 

Fourth - the values and perceptions derived from past experience* 

When these four forces demand different behaviors of him, the individual finds 
himself in a serious predicament, and he exi^eriences some degree of uncertainty as to 
the nature of his role. 

Not unlike this study, Gillie found tliat the interaction of tliese four forces working 
to shape the roles of teachers in some 45 public and private two-year colleges in Pennsylvania 
gave rise to substantial reasons for confusion and ambivalence toward the goals of a two- 
year college education. Both he and I note tliat such incongruence and conflict in teaching 
roles is undoubtedly detrimental to the achievement of tlie two-year college goals. We also 
share the view that means must be devised for reducing such incongruence between the 
desires of the faculty and the goals of the institution, for it is difficult to imagine that 
two-year colleges can estnblisli and niaintani institutional vitality of purpose with only 
reserved faculty support. 

A major step toward resolving this problem of conflicting goals and aspirations 
hes in two-year college faculty members viewing their roles in a more enlightened. 



non-elitist way. It would appear that there are far too many institutions seeking to mimic 
Harvard \^ilere their students are being served rather well. But students who lack the means 
to attend the more elitiat higher education institutions desei^ve treatment befitting their 
special needs and aspirations, whether these efforts signify a transfer to halls of ivy or 
self-sufficiency through meaningful employment • 

Bearing in mind this particular frame of reference, items were selected from 
The Staff Study instrument developed by ERIC Junior College Clearinghouse v^ich gave 
insight into the self-determined institutional views and perceptions of the role of the 
two-year college teacher. Overall, it was found that botli tlie Harcum and non-Harcum 
faculties shared a some>^^at traditional approach to teaching. 

For example, textbooks or written material for supplemental reading are still 
their most desired institutional media. \/ith the lecture method, botli formal and informal, 
being favored by half of tlie respondents . Only a few indicated a willingness to depart 
from what has probably been tlieir method ot' teadiing since they began their teaching careers; 
with less than 10^' of tlie communit}^ colleges group indicating tliat they would rather use 
the multi -media of instruction. 

When asked to state which qualities tliey want tlieir students to gain, identical 
rank assignments are noted for the first, last and penultimate items. The Ability to 
Evaluate, received top ranking; Sensitivity to a World of Beauty was lowest ranked, and 
A Sense of Social Consciousness was the penultimate item shared by both groups. 

Tlie skills, knowledge, and attitudes which tliese educators believe the junior 
college should help students acquire, evidences a greater diversity of rank-order selection 
than do any of the other items in the questionnaire . The only shared ranking was - 
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"Preparation for further formal education/' Among die Harcum faculty, priority was 
placed upon self and personal achievement goals rather than gainiiig understanding and 
mastery of some specialized body of knowledge . In sharp contrast - the nou-Harcum 
faculties placed maximum emphasis upon such learning mastery and understanding. In 
this area there evidently is a major difference regarding ranked priorities for desired 
outcomes of a 2-year college education. 

Faculty perceptions regarding the importance of reasons for students attending 
college revealed that both groups top-ranked the item - "To get training for a job." 
Both groups also bottom-ranked the item - "To develop talents and creative abilities." 
In a study of community colleges, by Park (ERIC Junior College Clearinghouse Monograph 
Series No. 12 (1-971), hejiotes a sharp conllict among their perceptions in regard to what 
they believe the institutions should provide for the student, and the reasons why they 
believe students attend junior college . He concludes that none of the latter reasons appear 
to be directly concerned with learning: or with wliat these teachers felt a junior college 
should provide for tlie student; or witli what tJie student should gain from attending a junior 
college 

In sharp contrast, tlie Harcum faculty evidenced a high degree of consistency with 
regard to what they want die institution to provide for the student, and why they think 
students attend junior colleges . Tlieir top-4 -rankings in each of tliese areas, included 
reasons directly concerned with learning, as well as skills knowledge, and training 
applicable to career preparation. 

Two final items in the survey were a self-evaluated comparison with other junior 
college teachers, in which both groups evidenced a substantial matching in ranking patterns; 
selecting the same- top-4 traits as being "Above Average ." These were: Knowledge of 
Institutional practices; Accepting junior coUege philosophy; Understanding junior college 
philosophy: and Ability to cause student learning. 



I! 



The final item • selection of personal characteristics describing themselves, 
revealed a very close match. Witfi only two minor exceptions, both groups selected 
the same top-10 characteristics, describing themselves, essentially, as teing 
practically-oriented people - a very substantial majority of the Harcun? ^ roup ranking 
"Practical " into first rank - the non-Harcum group assigning it second rank» 

Professor Park concluded, for the non-Harcum sample, tfiat . • . /'Plainly 
stated, the subjects in this survey isolate tliemselves from their work; they reject tho 
institution, of which tliey should be tho most vital part. Tlicy hold themselves in high 
esteem, especially in the academic sonse, yet they negate die modes of conduct that 
one would assume help to bring atx)ut their desired ends." 

Again, in sharp contrast - d)C Harcum survey revealed that there is far less 
"institutional isolation" or "institutional rejection" among the Harcum faculty than among 
those at the 3 public, community colleges* 

A generalized , tentative conclusion inny lie drawn from this parallel v«^ues/perceptions 
survey. Perhaps Uic- pattern of environmental 'press' at Harcum - tlie fact that it is a 
small enrollment college (about 500); essentially a residential school in a gracious, 
suburban setting; all -female student Ixxiy: pi ivate and independently controlled - differs 
sufficiently from public, community, two-year colleges which are day -attendance schools 
(non -residential campuses); co-ed enrollments embracing moderate, sizeable, and large 
numbers; and prolxibly of major import, social institutions tliat are very much subject 
to community controls and direction - tiiese differeing environmental patterns may well 
be associated with tho differing degrees of "institutional isolation'* or "institutional 
rejection" found between iJie Harcum and non-Harcum faculties ♦ 



Two other broad variables vihidi could have contributed to the differences ' 
noted include the leadership stimulation (free from public, community pressures) as 
well as the encouragement provided by the administrators and the seli -perpetuating 
Board of Trustees at Harcum; and finaUy, individual differences in motivational intensity 
(or dedication , if you prefer that term) among these 238 collegiate educators. 
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A» Or. Flaoik* Brtmir 0571) hoi noM - -moo uit omiuclot oirf 
L^!Sr*!^ r^xpoHiy Indfylduob Ki^ltMn ony glv«i populoHon, m flml oinolvit 
brtto r obio to undorymd both boric i>iiilioriHo< ond borfc dllfmav.it. FondoMotal to 
JMdhoowporitont 

ofonotbar^iolliovoluosofdlffifoitlficXvldiidslnflioniiioora^ Fbr 

ourpwyotot, ibo oMOMlnoHon of bolloT lyUoM ihiwigh on Indlvt Aid's own hiworehol 
ordorin^ af hi* voluot pmonls en t jwoHonolty fiioiibio, rdoMvoiy obfocHvo ond 
«»»algh?lar^ opprooch to uncMondln0 tho poepio inho fiineHon In our schools. " 

!!l2!3!l " P»«IW-P«cisptlom Inquiry this Spring amo^ o group of 427 Horcum 
students, uHllxtng o quoiHonnolfO thot Itoms trm ftehooeh's (I W) Vbluo 

Survjy Inrfruniont, those stud,M#s odcod to IdwHfy M nnaO 

conduct, itMlMd In tho fello«4i« tobuloHon, %«hldi thoy porsonolly^luod os o i^Mlioblo 

modo of 'sodor conduct. 

3. ^oMng thoir collocHvo roiponsoi In tonus of tho most fraquonriy boing oalgnod 

somo 1545 students onrollod «t throe Collfemlo conmunlly colleges provides o dlroct- 
comporlson, ranklng-distributlon-potlem fbr those dlfferii^ populoMons. 

jtonk-orderinB d 'Sodol' Volues 

Honest 
Loving 
Reipondblo 
Helpful 
Forgiving 
Broodhilndod 
Self-contfolled 
Cleon 

Independent 
hnoglnotlvo 
IntellechnI 
Cheerful 
Logical 
Courageous 
CopoUe 
Mtto 
AnblHous 
Obedient 




Other 



.10 
II 
12 
13 
14 
15 
Id 
17 
18 



2 
4 
9 

12 
6 
7 
10 
5 
17 
13 
8 
16 
14 
11 
15 
3 
18 



Piwolo Only 

2 
3 
7 
9 
6 
11 
8 
10 
17 
13 
5 
16 
15 
12 
14 
4 
18 
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4. Asth«obov«rankln0eoiiiparfionf«VMls, llMrtdpp«mleb«hW9«^ 
cefntolloHomorAorad-iKidMHraluM: Among Hw •op-4 ModM of conducT, both 

Ifw Haroim ond OHmt graupt top-fonlcod 'lioMH," fsllowod by 1ovli«"ond ItMpeniibI*.'' 
Cnmmtfy, omono tlw flv«-lMil-vol(Md chofadtrtiHcs, boHi ploc* "Obodtwif « lost, ond 
Inducb TouragMut* ond "rbHto." 

5. TMsvaluoHonpon«mwgQMta%vlM*iid9lirbofl«riMdlUIV^^ 

monjrof liiiMpiobablyodhwt. Honwf, Riiporalbk, HoipM, ond AmblHow, oil 
tVOQMt ono ¥4)o vduos hlghl/ o iubilantivo dodeoHon to onM wwk, 
ofeirdoy*swoflcfervoluon»colvod. Ono mlgl* olio oik %4iy "ObodtonT," XoufaQMUS," 
and''Mlto''oroianktdiolew. ItUoTparHcularlnfiorosltonetoHMtllioMlovr-voluod 
flndln0i oro quito coralitonf wllh tolnoch** 0M0:39 npmf of raHgloM greupi tn Wilch 
Itio tubfocto oil do • w» he il »d Cloon, Ob«lon», ond MIto - %he puT foioMvoIr Ion 
«NplKals. .. on Midi Bejr-Seout ^im ot bolng doon, obodloni, ond pollto. " 

6. With WQord to tlio"lwrddU-y volutin HiodI r—oli gioop faoUbo pri%eto> 2-yoor 
ediogo ploeod co wl dotob ly graotor vduo upon FofgMfw Cloon; SMoiglooHvo; 

bitolUduol; ond Legleol, thon did tho moMRmmI* iKidHilt o» Iho Ifcrao comniMnlty cdlogM. 
Convondy, tbo oil fomolo group l owo c voluod IndopondM? ond Cho«rfd , with be«h 
groups oquolfonklng Breodmtndod ond Sdf-eonlrdlod. 

7. Ainong10efthoMl8"Sodd*vduM, fhira ltnoimlhano2-ra^ 

b o t woo n voluoKom of Iho two groupi; %wilfc 6, (bt ono-lhM) bdf« tdo^eol lonklf^t. 
Thofofera, In this oroo of *aodd* volww, Ift It ovMwiT lho» rafhor dow *moIcSIi«* odsls 
far Itioio two w w i p lM of hwyoor cdlogo #udonti. 

8. In eonnocHon «4lh thow poNorm of vduoHont, Italic 0971.*9) coomnnh; "Thtro 
UlllHo doubt thot bunion vduocmokofdiooltvofyhuiiionlmHtottom, dioiodoritod 

bylhoMnoottribulotlhof dlcHngdfhhunion ponondltio*. Moioovor, wbcuHwot wilbin 
idiodt not only oonMbuto to fho total ponondlly, but con bo cenddMod Idlocyncradot 
oftholn^tuHonolpoiBonollfy. td)or» ^co doicrlbot tbow ot 'onWroniwon to l 

9. AportteulorlylntorotttngcQNiporltenlttoboleundlntbovaluotlonpotlirntoftht 
HoreuM group (dl-famlo) ond lhoMl6fanolot In tho "OthMT-^foup. Bothfando 

i«npl«tlop-fonlGodthoMMOthioo*todol*¥duot. Thoydtodnro tdonKcol rankli^fbr 
Braodwtndod, Cloon, ond Obodlont; faro total of 5 *ihorad* raddi^t. Thit eoovotot %vlth 
tho 7 *ihorod' ranldngt of thoio fawlot %vith tho total mMmwIo COthor*) cenHMidty 
cdUgot group*; ot wdl ot tho 6 *thorod* lonklngt bo t woon tho Horcwn gwup ond tiho 
Othor group. 

10. Thorafbro, In tonat of veluotlen pottomt tl«llorlty - ot tho lbllowli« tobdotlon lovoolt. 
In dotcmdlng ordar of dtgroot o^' tbdkirityi tho htflihott dograo of *iMitditi«* It 

ovidint h ohootn Othof i ond Fowolot Ody (7 wwtdiot); fcllowod by Horcuw ond Othoit 
(6 motdiit), ond tho loothdmllor groupt - tho two dl-fanolo tonjplot 0 motditt). 
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11 • For this particular alhfemale clientele attending a private, 2-*year college, 

evidently they more nearly shore values and perceptions with a combined male/female 
group attending community colleges than they do with the female component, olane, of the 
community colleges group; with the greatest degree of matching being evident between the 
mole/female components of the community colleges clientele. 



Valuation Patterns Similarities 

Harcum 


Other 


Female Only 


Honest 


1 




1 


Loving 


2 


2 


2 


Responsible 


3 




3 


Broadminded 


6 


6 


6 


Self-control 


7 


7 




Clean 


8 




8 


Imaginative 




17 


17 


Intellectual 




13 


13 


Logical 




16 


16 


Courageous 


14 


14 




Obedient 


18 


18 


18 



Total 'matches' x ' x = 7 

XX =6 
X X = 5 



12 • The second group of characteristics, identified by Rokeach as "terminal," 

and representing "desired end-slotes of existence, " to which both groups 'reacted' 
by noting which ones they personally valued os desired modes of 'terminal" values, ircluded 
the following ranic*ordering patterns: 
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Rank'ordering of 'Terminal" Values 










Harcum 


Other 


Female < 


Happiness 


1 


1 


1 


Mature love 


2 


3 


2 


Freedom 


3 


2 


5 


Comfortable life 


4 


4 


10 


Self-respect 


5 


6 


3 


Family security 


6 


5 


4 


World at peace 


7 


7 


6 


True Friendship 


8 


9 


9 


Inner harmony 


9 


11 


11 


An exciting life 


10 


13 


13 


Pleasure 


11 


14 


14 


World of beauty 


12 


16 


16 


Wisdom 


13 


8 


7 


Equality 


14 


10 


8 


Sense of aeeompit Ament 


15 


12 


12 


National security 


16 


17 


17 


Salvotlon 


17 


15 


15 


Social recognition 


18 


18 


18 



-4- 

13. Scanning the 'terminai' values tabulaHon reveals a very close 'matching' in ranking 
patterns between the Harcum and Others groups. Both select- the same values among 

their top-4, with only minor inversions; and among their bottom-4 values both select 
Sense of accompli!«hment. Salvation, and Social recognition. 

14. These ranking patterns appear to be in consonance %vith Hodden's "cult of privotism" 
views, for the top-ranked values are surely more inner, or self-oriented. Perhaps 

one might even characterize their primary thrust as being somewhat selfishly concerned with 
tfieir personal lives. Those values ranked into the middle or lower ranks are either esthetic 
or community, other-person oriented, which suggests that these groups ore rather self-contained, 
looking at life's accomplishments as its own end, rather than as making the world a better pkice. 

15. With the general ranking patterns, omong both the 'social* and 'terminal* values, 
evidencing on overall 'matching,' the observations of Brawer (1971: 3-4) oppeor most 

germane. 

16. "Disparities in value systems show in youth's apparent lack of commitment to adult values 
and to the roles traditionally prevalent in society, have been expanded by behavioral 

scientists and demonstrated by researchers. An increasing number of youth - teenagers, 
juvenile delinquents, students - are alienated from their parents' conceptions of adulthood. 
Dissatisfied with the traditional public life, they tend to disaffiliate themselves from many 
other comparitively traditional institutions of our changing sodely . While Keniston (1968) 
has singled out this type of alienation as one of the cardinal tenets of the 'boot' generation, 
it also characterizes a number of young people who - at least on the surface - do not appear 
typically 'beat.* 

17. "Even young adults, involved in their studies and ostensibly preporing for vocations and 
profesdons that ore generally considered *establishment,* frequently look at the world 

with a doep mistrust - a perception that Goodman (1960) describes as 'on apparently dosed 
room with a rat race going on in the middle' . Indeed, many young people conceptualize the 
adult world as a veritable rot race - as mechanical, ov«r-specialized, cold and emotionally 
meaningless. As a consequence, many attempt to stay 'cool,' to remain uninvolved, 
nonattached, and invulnerable to the hurt that they see in so many adults." 

18. When the valuotion patterns of the two oll^female groups ore compared and 
contrasted with the mole/female Others, thera is evident on even greater degree of 

divergence in valuations selections than was true for the 'social' values. Among these 
'terminal' values, only three - the top-ranked, second-ranked, and least-ranked, ore 
'shared' by the two all-female samples. Next in ordor of patterns matching ore the Harcum 
and Others groups (4 matches), %vith the highest order of matching occurring between the 
female and male components of the Otiiers group. 

19. Therefore, as the following tabulation reveals - fx the Harcum all-female clientele, 
here again they more nearly shore values and attitudes %v{th a combined malet/femole 

group (4 motches) than they do %vlth the female component alone of the Others group 
(3 matches); with byCir the greotest degree of matching being noted between the male and 
female components of the Others clientele 00 matches). 

ERIC 



Valuations Patterns Similarities 



Harcum 



Others 



Femoles Only 
I 

2 



Happiness 

Mature love 

Comfortable life 

World at peace 

True fnendship 

Inner harmony 

An exciting life 

Pleasure 

World of beauty 

Sense of accomplishment 

Notional security 

Salvation 

Social recognition 



18 



1 
2 
4 
7 



4 

7 
9 
11 
13 
14 
16 
12 
17 
15 
18 



9 
11 
13 
14 
16 
12 
17 
15 
18 



Total Vnatches' 



X 



X 



= 10 
= 4 
= 3 



X 



X 



X 



X 



20. As Brawer (1971:4) concludes - "In the post, the highest form of personal praise was 
associated with accomplishment, achievement, completion, and fulfillment - tenns 
all keyed to economic effort. Today's emphasis is different: fulfillment more often means 
individual or personality completion or self-actualization. This change in emphasis demands 
consideration, especially when viewing young people who ore not work-oriented, as were 
members of the older generation. The frequently expressed desire for leisure time and 
shortened vvork-weeks and the disregard for economic goods indicates a different stress on 
schooling, and on vocational and nonvoootional preparation." 




Boris Blai, JrC Ed.O. 
Director, Institutional Research 



May 1973 
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